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Perceptions of Physical Education
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Abstract

This study sought to address the large gap in the literature regarding
parents’ roles and views about physical education programs. Guided
by Epsteins model of parental involvement, this study investigated the
effect of increased parental involvement in a child’s physical education
program on parents’ perceptions of that program. Participants included
31 parents (28 female, 3 male) of students enrolled in fifth- through
eighth-grade physical education classes at a school in the Southwestern
United States. The design employed was a pre-post mixed-methods
design. Over 6 weeks, the physical education teacher increased com-
munication with parents through twice-weekly newsletters, weekly
emails, family homework assignments, and family physical activities.
Parents completed three validated surveys and open-ended questions,
while the teacher kept field notes across the intervention. Parents in-
creased their positive views of physical education, communication with
teachers, and ideas about the importance of the field as well as their
perceptions of their connections with physical education and ability to
support their students in developing healthy lifestyle behaviors. Four
themes emerged from the data including (a) lifetime physical activ-
ity, (b) socialization, (c) immediate benefits of physical education, and
(d) parental support. The results of this study suggest that regular, open
parent-teacher communication regarding physical education pro-
gramming plays an important role in promoting the field. Extra effort
by teachers in facilitating opportunities for parental engagement led to
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more positive perceptions and value of the physical education program
by parents. This investment of teacher time is essential for maintaining
positive parents’ and students’ perceptions of quality physical education
programming and creating more partners and advocates for the field.

Existing research is mainly focused on parental involvement
and perceptions regarding core content areas. Moreover, there is a
paucity of research specifically pertaining to parental perceptions
and involvement in their child’s physical education experience. The
research studies relevant to this project can be grouped into the areas
of (a) parental involvement and academic performance, (b) parental
involvement and perceptions of physical education and sport and
recreation, (c) increasing parental involvement in physical educa-
tion, and (d) Epstein model for parental involvement.

Parental Involvement and Academic Performance

It can be difficult to gain strong parental involvement in physi-
cal education school programming even though there are numerous
benefits to this involvement (Smith et al., 2011). Smith et al. (2011)
examined parental involvement strategies that led to high levels of
involvement in urban charter schools. They reviewed the charter
school legislation in each state and selected schools that identified
special provisions related to parental involvement. They found that
the charter schools had systems to support parental involvement
including (a) parental involvement plans and requirements in the
application process for the school, (b) regular communication re-
quired from parents to the school, (c) enrollment preference given to
parents who were active in the application process, and (d) parental
representation on school decision-making teams. They found that
parents were required to continue learning at home with provided
educational resources. Parents were also involved in school policies
through parent-specific focus groups. Incentives were provided as
rewards for attendance and wrap-around services were provided to
support family health and well-being. Involvement in school events
during the day or outside of the day was encouraged and, on occa-
sion, required. Smith et al. found that the provision of wrap-around
services for parents and their families helped them to fulfill their
basic obligations and eliminated some of the barriers to parental
involvement. They also found that materials and communications
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sent home were provided in native languages of the families in the
school community. Parents were provided volunteer and school
beautification opportunities, which showed a sense of ownership
and belonging with parents.

Topor et al. (2010) examined the connection between parental
involvement and a child’s overall academic performance at school.
They looked at the possible methods of association through a child’s
perception of cognitive competence as well as quality of student-
teacher relationships. Perceived cognitive competence showed a
significant positive relationship with parental involvement, but
teacher and student relationships did not. Overall, increased paren-
tal involvement led to significantly higher academic performance.
Similarly, Williams and Weiss (2018) found that parental involve-
ment led to improved academic performance in a physical education
program. They examined the perceived influence of significant oth-
ers beliefs on student performance in physical education. Students
completed surveys assessing expectancy of success, attainment value
of physical education, utility value of physical education, and impor-
tance of others’ beliefs, with moderate to high positive relationships
identified among variables. Student participants who had higher
ability and attainment levels perceived significant others to have
higher ability expectations and utility value for physical education.

Parental Involvement and Parents’ Perceptions
of Physical Education and Sport and Recreation

Parental understanding and involvement in physical education
programming appears to impact parents’ perceptions of physical
education. Parents who do not receive accurate information about
their child’s physical education programming draw from their per-
sonal experiences to create views of programming (Sheehy, 2006).
Graham (2008) revealed that parents may not have access to accurate
information regarding their child’s physical education programs.

George and Curtner-Smith (2016) showed that parents’ previous
experiences play a role in their perceptions of what should or should
not happen in physical education programs. Parents reported that
programs exposed their children to different sports and activities,
increased their health-related fitness, and developed their personal
and social skills. Parents’ personal experiences in physical education,
previous athletic participation, and the outside influence of beliefs of

Paulson, Kulinna, van der Mars 443



family and friends impacted their perceptions of physical education.
While some of the measures showed that parents had positive views
of physical education, negative perceptions limited the benefits of
physical education for their children. George and Curtner-Smith
suggested that “parental support for physical education programs is
essential if the subject is to survive, grow, and continue to make a
positive contribution to the lives of children and youth” (p. 42).

Related to physical education and youth sports, Na (2015) ex-
amined parents’ perceptions of their children’s physical education
and youth sport experiences. Regarding physical education, parents
viewed the class as valuable to students” physical, cognitive, psycho-
motor, emotional, and social development. However, some parents
were unable to identify what specifically their students learned, while
others believed physical education was more for playing and less for
learning. As for youth sport, parents believed that students learned
life skills and health promotion in youth sports. Concerningly, par-
ents believed that more was learned from youth sport than from
physical education and expressed they would not be concerned
about losing physical education as a class, though they would be
very concerned if youth sport were to disappear. Parents also felt
as though they had more opportunity to engage with their child in
youth sport than through their child’s physical education program.

In the aforementioned studies (i.e., George & Curtner-Smith,
2016; Na, 2015), parents expressed their value regarding physical
activity in their children’s lives; however, they could not identify
specifically what physical education could provide that youth sport
could not. They appreciated that youth sport and recreation provided
parents opportunities to be involved and participate with their child
more often than in physical education.

Increasing Parental Involvement in Physical Education

Fernandez-Rio and Bernabe-Martin (2019) investigated pro-
moting parental involvement through the use of social media
(Facebook) and the impact that it had on perceptions of physical
education, specifically through the use of the Sport Education mod-
el. Overall, the study showed that parents responded positively to the
use of social media and were actively engaged in their child’s learn-
ing. Parents found the use of social media appealing and interactive.
Themes reported around promoting parental participation included
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learning, affiliation, and involvement. Notably, one critical finding
was that there was a positive change reported in parents’ views of
physical education’s status. Very little is known, however, about how
to intervene to improve parents’ perceptions and support of physical
education programming.

Epstein Model for Parental Involvement

The Epstein Model of Parental Involvement framed this study.
This model breaks down different types of involvement and provides
examples for how schools and organizations can successfully build
partnerships and relationships with the families in their school com-
munities in the areas of (a) basic obligations for parents or guardians
to meet students’ needs at home; (b) basic obligations for schools
to provide open communication with families; (c) involvement op-
portunities for parents or guardians to participate in volunteering
or attending events at the school; (d) learning opportunities for
parents or guardians to participate at home with their students;
(e) parental involvement in school-related decision making through
participation in parent-teacher associations or other committees;
and (f) collaboration opportunities with school personnel, which
may include partnerships with the community.

This study addresses this gap in the literature by intervening in
the promotion of physical education programming through planned
events, class information, and use of curriculum materials with
middle school physical education parents to determine if this pro-
gramming impacts parents’ perceptions of physical education. Thus,
the purpose of this study was to examine how parental involvement
(past and current) in physical education may impact their percep-
tions of physical education programs.

Method

This study provided increased opportunities for parental involve-
ment in a middle school physical education program. This study
collected written responses in the form of parents’ answers to ques-
tionnaires and researcher field notes throughout the intervention to
determine if parents’ perceptions of physical education changed with
increased parental engagement. This study used a mixed-methods
experimental research design.
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Participants & School Context

Information regarding the study was sent to parents of all 357
students enrolled in physical education. Participants in this research
study were 31 parents of students enrolled in physical educa-
tion in Grades 5 through 8 at one suburban middle school in the
Southwestern United States. Parents created self-selected pseud-
onyms for the study (e.g., sunshine or Greek mom). See Table 1 for
parents’ demographic information. Two physical education teach-
ers taught physical education. One taught fifth and sixth grades,
while the other taught seventh and eighth grades. A multiactivity,
exposure-oriented curriculum based on state standards was used for
physical education.

Data Collection

The instruments used in this study included (a) a self-efficacy
questionnaire for parents, (b) a parent perceptions survey, and
(c) a school and family partnership survey (including four open-
ended written responses). Field notes were also taken by the teacher
throughout the intervention targeting parental involvement in mid-
dle school students in physical education.

Self-Efficacy Questionnaire for Parents

The Self-Efficacy Questionnaire for Children (SEQ-C) gathered
information on parents’ perceptions of their child’s self-efficacy in
physical education as well as their perceived role in their child’s
physical activity experience. Validation efforts found three factors
and satisfactory internal consistency reliability with a similar sam-
ple of youth (Muris, 2001). The SEQ-C contains 15 questions on a
5-point Likert scale with responses ranging from definitely yes (1)
to definitely no (5). A sample item from this questionnaire is “If my
child works hard in physical education, it will help them in other
areas of their life” Minor modifications were made to the SEQ-C to
reflect a physical education setting.

Parent Perception Survey

The Parent Perceptions Survey (PPS) that assesses personal
experiences was also used in this study (Tannehill et al., 1994).
The survey provides information about parents’ views toward
their child’s physical education program and their own personal
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experiences in physical education. The PPS is a 21-item survey that
includes questions in the areas of (a) demographics, (b) personal
physical education experiences, (c) current physical activity experi-
ences, (d) comparison of importance of physical education to other
subjects (3-point Likert-like scale with anchors of from more impor-
tant, equally important, or less important), and (e) most and least
important activities in physical education (9-point scale from most
important to least important). Validation efforts involved content
validity with experts and pilot testing with parents (Tannehill et al.,
1994).

School and Family Partnerships Survey

The School and Family Partnerships Survey (SFPS; Armstrong-
Piner, 2008) addresses features of Epstein’s model of parental involve-
ment. The SFPS contains 31 questions in three sections: (a) Current
Involvement, (b) Relationships With Physical Education Teacher,
and (c) Perceptions of Current Physical Education Program. The first
section relates to parenting and family support, specifically current
involvement in their child’s physical education program and learn-
ing. This section includes 10 questions on a 4-point Likert-like scale
with anchors of never, 1-2 times, few times, and many times (i.e.,
“Talk to your child about physical education”). The questions are
specific to how often the parent engaged in activity, checked in with
their child, or initiated communication regarding physical education
class. The second section (12 questions) relates to communication
between the family and physical education teacher. It uses a 4-point
Likert-like scale with anchors of does not do, could do better, does
well, and I do not know. The questions are specifically about the
parents’ perceptions of how well the physical education teacher com-
municated with them regarding their child’s progress, learning, and
providing additional opportunities (i.e., “Teacher sends home news
about curriculum and current physical education topics”). The final
section relates to physical education learning experiences and per-
ceptions of their child’s current program. It contains nine questions
on a 4-point Likert-like scale with anchors of strongly agree, agree,
disagree, and strongly disagree. Seventeen items were added to the
postsurvey of the SFPS for the study to capture parents’ perceptions
of the intervention program. Four open-ended written questions
were also added for a better understanding of parents’ views of the
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intervention. Efforts included content validation comparing the in-
strument with features of Epstein’s Model of Parental Involvement
(Armstrong-Piner, 2008).

Field Notes

Field notes were taken by the teacher throughout the 6-week
intervention. These notes addressed topics such as parents who fol-
lowed up with the teacher with specific comments and questions
regarding the physical education program materials posted and
distributed.

Intervention

The 6-week intervention included four components put in place
to increase opportunities for parental involvement as well as positive
experiences for families around physical education. The first com-
ponent implemented was a newsletter that was sent out via email
twice weekly. The newsletter included current learning objectives for
students, photos of classes in session, health and wellness resources
for families, and an interactive component. The second component
was email updates with class happenings, announcements, and
requests. These were sent out once a week throughout the inter-
vention. The third component of the intervention activities was a
family involvement activity. In Week 5, a Bring PE to Your Family
Week packet of activities was sent home for students and parents
to complete together. Initial design of the intervention was to have
parents volunteer and participate in activities at their child’s school
(to address the third Epstein component of volunteering/attending
school events); however, due to COVID-19 restrictions, the activity
was adapted for the home environment. The final component was a
take-home activity discussion for families. Students were asked to
take it home, discuss the questions with their parents, and get a par-
ent signature verifying completion.

Design and Procedures

Before implementation, a welcome letter, introduction to the
study, and parental consent forms were emailed to all parents of stu-
dents in Grades 5 to 8 enrolled in physical education. A presurvey
was sent to parents with a consent form and the initial instruments.
Parents completed the SEQ-C and PPS instruments preintervention
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only. The SFPS instrument was completed pre- and postintervention,
including reports of current involvement in the physical education
program at posttest. Opportunities for parental involvement
throughout the 6 weeks were designed to address four of the six
categories of the Epstein model including parenting, communicat-
ing, volunteering, and learning at home (Smith et al., 2011). Parents
completed the SFPS to provide feedback addressing the aforemen-
tioned components of the Epstein model and the interventions.

Data Analysis

Internal consistency reliability was assessed for continuous
variables for each of the three surveys. Descriptive statistics were
calculated including means, standard deviations, and frequencies.
Subtotals were calculated across sections of the instruments. The
study used ¢ tests to explore possible pre—post differences in per-
ceptions of and involvement in physical education from the inter-
vention. Select responses from the surveys were graphed. The study
used visual analysis to draw conclusions from the graphs.

Thematic analysis with constant comparison was used in the
analysis of qualitative data from the open-ended portion of surveys
and along with information from the field notes. Trustworthiness
measures included data triangulation (across surveys, open-ended
question responses, and field notes), a search for negative cases, and
peer review with negotiation of themes to consensus.

Results

The instruments showed adequate internal consistency reliabil-
ity of .905 (SEQ-C), .78 (PPS) .85 (SFPS) in the sample of parents.
This section presents findings for the parents on the three survey
instruments (SEQ-C, PPS, and SFPS).

Self-Efficacy Questionnaire for Children

SEQ-C results (Table 2) showed that parents had an overall posi-
tive perception of their child’s self-efficacy in physical education and
in their role in supporting their child. Parents overall reported that
they strongly agree that they encourage their child to put in their best
effort to all activities in physical education (M = 1.50, SD = .42; with
1 being definitely yes). These parents’ self-ratings were even higher
than their ratings for their perceptions of their child’s self-efficacy
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for physical education and physical activity. They reported that
their children were able to navigate different situations effectively
and confidently in the physical education environment (M = 2.31,
SD = .87; with 1 being definitely yes). An area of uncertainty for many
parents was whether their child was a “go-getter and a leader in ath-
letic settings.” While parents had positive perceptions of their child’s
performance and response in physical education, this could be an
area in which a physical educator may provide feedback to a parent
regarding these items through regular communication for parents to
support and nurture children’s self-efficacy in different movement
contexts.

Parent Perceptions Survey

Parents indicated that they had participated in an average of
11.83 (SD = 2.16) years of physical education. They rated the qual-
ity of their physical education experiences between satisfactory and
excellent (M = 2.10-2.17 on a scale of 1 to 3, with 3 being excel-
lent). Parents ranked the outcomes from physical education from
most important to least important (Figure 1). They also ranked skills
and activities from most to least important (Figure 2). Parents also
indicated that they exclusively participated in individual workouts.
When comparing physical education to other subjects, parents rated
math, English, science, and foreign language as more important than
physical education and technology, art, music, athletics, and intra-
mural sports as equally important or less important (Figure 3).

School and Family Partnerships Survey

Table 3 shows the inferential and descriptive statistic results for
the SFPS instrument between the pre- and postsurveys of parents’
relationships with physical education teacher, current involvement
with the physical education, and perceptions of current physical
education program.

Regarding parents’ relationships with their child’s physical edu-
cation teacher, current involvement, and perceptions of the current
programming, there were statistically significant improvements af-
ter the intervention for parents in various areas. Parents reported
significantly more knowledge about their child’s performance in
physical education. They also reported that students had improved
skill and character development from the program. Parents also
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School and Family Partnerships Survey: Descriptive Results for Parents’ Relationships With Teacher, Current
Involvement in Program, and Perceptions of Current Physical Education Program
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Figure 1
Parent Perceptions Survey: Physical Education Outcomes Ranked

From Most Important (9) to Least Important (1)
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Figure 2
Parent Perceptions Survey: Physical Education Skills and Activities

Ranked From Most Important (12) to Least Important (1)

14
on 12
=]
:% 10
< 8
E 6
o 4
=
0
= o & &
&\v \\"‘N NG & %W“o\ e & —}“é\ aQQ
& «'\ & 2 N & & & =
Py &@n} k‘&\r st .;@9 o ‘ &\o\‘ » _;x vé,c v@& o
S N 5 ¢ :
o & & S & & &
N & < o
& ) I

Skills and Activities

Figure 3
Parent Perceptions Survey: Physical Education Compared by

Importance to Other Subjects
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reported more knowledge about the physical education curriculum
and program in general. Further, they reported increased commu-
nication with the teacher and student communication with other
students. Additionally, parents reported that they felt included in the
health-promoting curriculum and were better positioned to support
their child in health promotion (see significant ¢ tests in Table 3).

Four Themes About the Purpose and OQutcomes
From Physical Education From the Lens of Parents

Four main themes emerged regarding the purpose of physical
education from the analysis of the open-ended question responses
and field notes including (a) lifetime physical activity, (b) socializa-
tion, (c) immediate benefits of physical education, and (d) parental
support.

Lifetime Physical Activity

The first theme showed that parents believed the purpose of
physical education was to promote and teach students how to engage
in a lifetime of physical activity. Two subthemes in this area were
identified. Parents believed students should learn about healthy be-
haviors in physical education and be exposed to a variety of activities
that will increase enjoyment and build skills.

Knowledge of Healthy Behaviors. Thirteen parents mentioned
that the purpose of physical education was to teach students to
make healthy choices and lead a healthy lifestyle. Tatham2135 (note
parent-selected pseudonyms and parents’ demographics are avail-
able in Table 1 by name) shared that physical education should “teach
students how to take care of themselves and keep them healthy, both
physically and mentally;” while NLA9780 and Cmdmamcm empha-
sized that physical education teaches “the importance of regular
exercise early in life” and “gets them hooked on exercise for the
rest of their life,” respectively. Gss955 built on the impact of these
decisions on students, stating that “every student that builds better
LONG TERM habits around healthy living is a person who may lead
a happier life and better contribute to our community.’

Exposure to New Activities. Parents also felt that physical edu-
cation provided an opportunity for students to be exposed to new
activities while increasing enjoyment and building skills. Nine par-
ents addressed this theme in their written responses. 2646 expressed
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Table 3
Self-Efficacy Questionnaire for Children: Parent Perceptions of Student Self-Efficacy
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that physical education should “provide [students] skills and train-
ing to try different types and styles [of activities] to explore what is
possible and what they enjoy most.” In similar sentiments, Nursesara
believes that students should “start learning sports and activities
[they] might do as an adult,” and Sjo stated that physical education
“is a great opportunity to expose students to different activities they
otherwise wouldn’'t know or learn about.”

Socialization

The second major theme that emerged was that parents believed
that physical education provided an opportunity for socialization
that helped build confidence and promoted healthy peer-to-peer
interactions. Five parents mentioned something about socialization
and teamwork being an important benefit of physical education.
Overall, the general response from parents can be summed up by
Maroney’s response: “[Physical education] teaches teamwork and
having fun with others during sport-related activities.” Similarly,
Greek mom noted that physical education teaches “team playing” and
the importance of “encouraging others during a sport” While there
were many comments regarding the positive impact that physical
education had on socialization, it is important to note there was one
negative case noted by HanseeBoy, who said that physical education
is a “breeding ground for bullying”

Immediate Benefits of Physical Education

The third theme pertained to parents’ perceptions of physical
education related to the immediate benefits of physical education
for students. Three subthemes were identified. Parents believed that
physical education provided necessary movement throughout the
school day, physical education provided a change in environment
compared to the classroom, and students were able to make mind-
body connections and learn healthy coping strategies.

Movement Throughout the School Day. Physical education
provided needed movement throughout the school day. Seven par-
ents provided specific comments to support this benefit of physical
education. DT2 stated that physical education “provides [students]
with an opportunity to engage in activities not behind the desk,”
while 1522 added that it provided “general activity to break up
the day and to do something productive that wasn't schoolwork.”
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Liningradka built on this sentiment, stating that physical education
helps “keep [students] fit, off screens, and keeps their bodies mov-
ing” ANB summed this up, writing that “it’s a fun way to get them
moving during the school day”

Change of Environment. Physical education provided a change
of environment compared with the classroom and got students
outside. Seven parents provided comments on this topic. Sunshine
stated that physical education “allows [students] to get out their en-
ergy in a positive environment.” Ipm3rd and Sjo shared that physical
education “gives a needed break” and provides an opportunity for
“physical activity out of doors,” respectively. Az68 summed up these
responses, stating that physical education “rounds out the book/
computer learning by giving [students] a chance to bond, play, and
learn while exercising”

Mind-Body Connections. Physical education provided an
environment in which students could work on developing mind-
body connections and healthy coping strategies. Thirteen parents
emphasized the importance of students making mind-body con-
nections in physical education and the impact of physical activity
during the day on their child’s focus. Phoebe believed that physical
education should help “children achieve a balance with their social-
emotional, mental, and physical health,” while A288 added that it
is “a way to release energy [and] helps with overall brain function.”
RBR summed up this idea clearly: “I think it helps [students] focus
on the holistic end of well-being beyond the intellectual discourse of
academic work. It should bring a sense of mind-body connection to
our students.”

Parenting

The final theme from these parents was simply “parenting,
which addresses four of the Epstein model components including
parenting, communication, volunteering, and learning at home.
Three subthemes related to parenting also emerged from the data:
(a) communication between parent and child, (b) communication
with child’s teacher, and (c) at-home learning opportunities.

Increased Communication Between Parent and Child. Parents
believed that their main role in supporting their child in physical
education was increased communication with their child regarding
physical education and the modeling and promotion of a healthy
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lifestyle at home through physical activity and healthy eating. Eight
written responses addressed open communication between student
and parent, while six responses addressed modeling healthy behav-
iors at home. Phoebe stated that parents’ role in supporting their
child included “asking questions, monitoring grades, and encourag-
ing him to try his best,” and Tatham2135 built on this sentiment,
stating that she will “ask what they are doing in class.” Motherfishie
added that she would “emphasize the importance of physical educa-
tion and continue physical exercise activities at home.” 18Carleigh
expressed that her role in supporting her child was to “encourage
exercise and healthy eating habits” Nursesara mirrored these senti-
ments while also adding that she would help “promote good rest”

Increased Communication With Child’s Teacher. The three
main methods of communication and interaction that parents want-
ed to continue to receive after the study from their child’s teacher
regarding physical education included a newsletter, email updates,
and family assignments and activities. Eighteen parents’ responses
welcomed increased communication from their child’s physical edu-
cation teacher and commented on the aspects of the intervention
they found the most beneficial. Six parents specifically mentioned
wanting email updates from their child’s physical education teacher
to continue, while seven parents expressed a desire to see the news-
letter continue. 1522 shared her thoughts on the newsletter: “I love
the newsletter because it helps update me with what is going on in
the class.”

Field notes (March 22, 2021) on the final week of the study in-
cluded parental communication via email with feedback regarding
the intervention. A parent expressed that the increase in commu-
nication helped them make a better connection to their child and
what the child was learning in physical education. Greek mom reiter-
ated this sentiment in a written response on the perception survey:
“There seems to be a major increase in communication and student
learning in physical education this year”

At-Home Learning Opportunities. Parents valued at-home
learning opportunities, whether homework assignments or family
activities. On the SFPS, there were eight mentions of wanting the
teachers to continue to promote activities that could be completed
as a family. Overall, Sunshines response summed up the general
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sentiments: “[Teacher should continue to] encourage family par-
ticipation. It is great for the kids emotionally and physically. It also
creates the drive to continue participation as a family” While most
parents mentioned the importance of the family assignments, there
were a couple statements about student homework. Wilocat ex-
pressed her support of homework: “I am a fan of homework and
think that assigning physical movement would be great. Homework
would require kids to take a step back from technology.”

The Bring PE to Your Family assignment provided a variety of
activities for parents and students to engage in as a family. Only two
families, however, submitted evidence of completion of the at-home
assignment. Field notes also supported that families who participated
submitted feedback and felt they were more active and welcomed the
opportunity to engage in activity as a family. Parents also noted that
physical education assignments for students should be continued,
but the assignments need to be intentionally connected to the cur-
riculum being covered in class and assigned a grade for completion
for increased participation from the class as a whole.

Discussion

The purpose of this study was to determine if parental involve-
ment in a child’s physical education program would influence
parents’ perceptions of the program. Parents valued physical educa-
tion and wanted to be involved in their child’s physical education
experience; however, it is the role of the physical educator to initi-
ate communication and facilitate a relationship with their students’
parents. Parents who feel like they are building relationships with
the adults who work with their children may be more interested and
involved in their child’s learning experiences (Maria, 2016).

Perceptions

Overall, parents had positive perceptions regarding the value
and role of physical education in their child’s development and edu-
cational experience. Project results indicated that parents not only
had positive perceptions of physical education but also had positive
views of their child’s self-efficacy in physical education. This suggests
that if parents believe that their child has the skills and mindset to be
successful in their physical education class, then they may perform
at a higher level. The study findings support those of Topor et al.

Paulson, Kulinna, van der Mars 459



(2010) and Williams and Weiss (2018), who suggested that student
performance success is based on the perceptions of parents regard-
ing their child’s ability and utility and attainment value of physical
education experiences. Increased parental perceptions regarding
physical education and a child’s ability to succeed indicate that
students may be more successful in physical education with more
parental communication similar to the components of this interven-
tion. This also demonstrates the importance of parents maintaining
positive perceptions of physical education programming.

The study results give insight into parents’ perceptions regarding
the current physical education program and their role in their child’s
physical education experiences. Parents had overall positive percep-
tions of physical education and believed it enriched a child’s school
day and helped to develop the whole learner. The findings in this
study are congruent with those in Na (2015), with parents reporting
that physical education provided overall value to all components of
a child’s development including social and cognitive development.

The skills and activities of physical education ranked by impor-
tance by parents reflect their belief of exposing students to a variety
of activities and skills. The top six skills and activities included
fitness activities, team sports, cooperative activities, dual sports,
individual sports, and goal setting. These findings were similar to
those in George and Curtner-Smith (2016), who reported that par-
ents believed the main purpose of physical education was to expose
students to new activities, activities to improve fitness levels, and op-
portunities to build social skills and make connections. Similarly, the
top five most important outcomes for physical education included
teamwork and cooperation, fitness development, fun and enjoyment,
positive peer interactions, and physical skill development. Parents
believed physical education should help provide healthy and positive
social interactions for their children while providing the opportu-
nity for them to learn health-enhancing activities and behaviors to
keep them active for a lifetime of physical activity. In addition and
similar to this study’s findings, Na (2015) and George and Curtner-
Smith (2016) showed that regardless of parental involvement levels
or parents” previous personal experiences, parents believed physical
education provided value to their child’s social, cognitive, and physi-
cal development.
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Involvement

Parents believed their role in supporting their child included
increasing communication with them regarding physical education
and healthy lifestyle choices, as well as modeling and promoting an
active and healthy lifestyle at home. This emphasized the importance
of parents staying engaged by asking questions and modeling healthy
behaviors at home. This supports the first Epstein model component
of parenting, which encourages parents to engage with their child
and fulfill their basic obligations of supporting their child’s learning
experiences. These findings also support those of Maria (2016), who
found that parents felt more connected and willing to engage in their
child’s learning when the teacher included them in open communi-
cation and decision-making processes.

Parents wanted to be engaged in their child’s physical education
experience and valued being in communication with their child’s
teacher. Parents also wanted to know what was happening and how
their child was doing in class, as shown in the positive response to
the newsletter and email updates. This supports the second Epstein
model component of communication, in which schools are en-
couraged to engage in open communication with families to build
relationships and a strong school community. Fernandez-Rio and
Bernabe-Martin (2019) discussed the importance of teachers engag-
ing with parents in multiple ways and providing ways for parents
to engage with their child’s learning, specifically using technology
through social media platforms. The results of both this study and
the Fernandez-Rio and Bernabe-Martin (2019) study show that
parents are open to multiple means of communication with their
child’s teacher and want to engage with their child and what they are
learning in physical education. This study’s findings also provide evi-
dence to support the third and fourth Epstein model components of
volunteering/attending school events and at-home learning, which
promote opportunities for parents to engage with their child and
their learning experiences not only in the school environment but
also in the home environment as a family.

This study has a few limitations. It has a small sample size.
The intervention with parents occurred while physical education
classes were participating in online and hybrid learning formats
due to COVID-19. Parental engagement opportunities in physical
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education were also limited because parents could not be on campus
for any special events.

Implications for Schools and Families

While many research studies explore the effect of parental in-
volvement on core content in education and parents’ perceptions
of athletic programming, there is a paucity of information about
parental involvement and perceptions of physical education pro-
gramming. Developing a better understanding of current parental
perceptions and the impact of their involvement levels on those
perceptions will provide physical educators with the knowledge to
create more meaningful and positive interactions with their students
and families. Teachers can use this information to communicate with
their students’ parents more effectively. This partnership between
parents and teachers helps to maintain positive parental perceptions
regarding physical education programming and program outcomes.
Physical education teachers are often encouraged to provide mul-
tiple engagement opportunities to increase involvement with their
students’ parents. The time and effort may pay off through posi-
tive support and involvement from families in physical education
activities. Positive communication, increased understanding of the
program and curriculum, and positive physical education experi-
ences as a family may help keep the overall perception of physical
education positive and provide parental advocates for the field. Lux
(2010) reported that parental communication can lead to positive
parental view changes of physical education and to greater under-
standing of the value of the content.

There are various ways physical educators can create strong part-
nerships with parents that will help maintain positive perceptions of
physical education programs. Action steps that physical education
teachers can use within their classes to demonstrate pride, value,
and professionalism for their field include (a) offering community
programming; (b) providing family programming and personal in-
teractions with students and families; (c) offering support to teachers
in core content areas to create alliances across subjects; (d) becoming
involved in academic matters by showing up to core meetings and
being part of the academic teams; (e) and acting and dressing pro-
fessionally (Lux, 2010). Additional ideas that can improve parental
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perceptions of a child’s physical education program include physical
educators (a) creating webpages for their programs; (b) sending out
proactive messages with program details and highlights, physical
activity logs, self-assessments and goal-setting information, and
calendars with activities for families to participate in; (c) inviting
families to participate in a physical education class and physical
education/physical activity-focused school events (e.g., STEM and
fitness night); and (d) assigning interactive homework that students
can bring home to complete with families (Hager & Beighle, 2006;
Sheehy, 2011).

Conclusion

Parental perceptions of physical education were significantly
more positive after this intervention targeting parental involvement
in a middle school physical education program. Parents also report-
ed mostly positive attitudes about the physical education program
as a whole. Parents expressed a desire to be engaged in their child’s
physical education experiences through open communication with
their child’s teacher, increased communication with their child,
modeling healthy behaviors at home, and participation in family
physical activities. Physical education teachers are encouraged to
invest the time needed to facilitate opportunities for parents to en-
gage in programming and communication with teachers about their
physical education programs at the middle school level. Further re-
search studies and examination regarding parental perceptions and
involvement regarding physical education are warranted because of
the paucity of research studies, particularly interventions targeting
parents of students in physical education.
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